case analysis. These amphitheater classrooms enable an instructor to teach problem solving about actual business situations depicted in a case to large numbers of students, in effect bringing practical business learning inside the classroom through highly interactive discussion focused on analyzing a single case. The case write-up, in which students prepare written responses analyzing the situation and formulating a position about the business problems in the case, is a way for students to prepare for participating in the central activity of case instruction-the oral analysis held in the amphitheater classrooms.
Placing the students' written case response within this framework suggests that the case write-up cannot be understood without reference to the interaction in amphitheater classrooms and to the purposes the write-ups serve for participants in these settings. Rather, the genre of the case write-up can be understood only in relation to the larger genre system-the set of interrelated genres that compose the case method of instruction to which the write-up belongs. This genre system is the privileged, central set of discursive practices used at business schools following the Harvard model of case-based instruction.
Our initial motivation for studying the case write-up was practical. Although we have been business school insiders for nearly two decades, professors who teach MBA students workplace communication, we knew little about the case write-ups our students were preparing in their other classes. Even though the case write-up is the dominant written discourse in a majority of graduate business schools, almost no attention has been paid to examining its purposes within the highly revered genre system of the Harvard case method. 1 Yet, students prepare write-ups daily in their MBA classes; for better or worse, management students study workplace communication in relationship to the write-up. Management communication faculty, then, must learn what the write-up is and how it works in the case genre system to understand students' assumptions about management discourse.
In this article, we focus on the case write-up insofar as it extends the concept of genre systems. Specifically, we look at the place of the case write-up in a privileged, institutionalized genre system, that of the Harvard case method, and then we consider the values that the genre system fosters in its primary practitioners, management students. We address the following question: What part does the case write-up play in the larger genre system of the Harvard case method?
We begin with a summary of our larger project, noting our assumptions about genre theory and briefly describing our investigation of the case genre system at a business school teaching by the Harvard case method (Forman and Rymer) . Next, we present the historical and institutional perspective for the case genre system at our research site, followed by a characterization of the genre of the write-up. Finally, we draw some conclusions and consider the implications of this study for genre scholarship.
A GENRE STUDY OF THE WRITE-UP AT A CASE BUSINESS SCHOOL
Our study of the case write-up at a business school featuring the case method is based on the now commonly accepted assumption that genres are primarily identified by their social purposes (Miller) . Within this framework, certain genre theories guided our study. Although formal characteristics do not define a genre, users observe that the texts in a genre are marked by common structural regularities or moves (Swales; Bhatia) . In developing routines to construct texts responding to recurrent situations, genre users form perspectives about their activities and invest them with meaning that, in turn, shapes the context (Devitt) . Experienced genre users, those who truly know it, are thus the only sources of reliable genre knowledge (Swales; Berkenkotter and Huckin) .
Learning a genre is not only a way to practice what to say and how to say it but how to participate in the actions of the community-in the largest sense, to be a member (Miller) . In learning classroom genres, however, students may be learning more about the discourse practices of the academy than the disciplinary communities to which they aspire (Freedman, Adam, and Smart; Freedman and Adam) . Mastering a genre can provide novices with access to new kinds of social power and authority. Genres tend to include some participants and exclude others. Yet, those excluded from power, if given the opportunity, are uniquely positioned to describe the genre's power relations and to critique the cultural assumptions privileged by the genre (Cope and Kalantzis; Kress) .
Within a particular activity in a community, a genre is enacted alongside of and in relationship to other genres and is thus part of a genre system (Bazerman; Orlikowski and Yates) . The various genres Forman, Rymer / THE GENRE SYSTEM 375 within such a system are related intertextually, with the content "commodified" from one genre to the next (see Russell, "Rethinking" 527) . One genre in a system may be viewed as an "uptake" of others; that is, the genre takes the other genre as a kind of invitation. As a result, a diachronic and bidirectional relation may develop between genres within the same system (Freadman) .
The site for our genre study of the write-up was a graduate school of management where the dominant pedagogy is the case method on the Harvard model. Many business schools use cases and some MBA programs (such as the Massachusetts Institute of Technology [MIT] , which has frequently been contrasted with Harvard 2 ) use them extensively but are most definitely not case schools-business schools where the institutional culture supports and many instructors practice the full genre system of the Harvard case method. Exploring the case write-up as a genre requires observing how this written discourse fits into the case method as practiced in a case school-a business school where many courses are taught according to the Harvard model and where the case method is celebrated as a core value.
The site for our study was a strong case school, a highly selective MBA program at a large public university, which we refer to by the pseudonym the Franklin School. To learn about the case write-up as a genre, we sought management students who were highly experienced writers of the genre and thus the most appropriate source of information about preparing case write-ups, and professors considered to be master case instructors by both their colleagues and students. The MBA students had written numerous write-ups themselves and served as peer tutors for from 20 to 60 management students on their write-ups, articulating for their fellow students ways to confront and solve problems in preparing this genre for instructors across the management curriculum. (The write-ups ranged from a single page in memo format to about a dozen pages including footnotes and appendixes.) The professors were all awardwinning case instructors who had mentored other Franklin instructors on the case method.
We gathered data from 10 MBA students through text analyses and discourse-based interviews (Odell, Goswami, and Herrington) . Each student was interviewed privately by one of us who had no academic relationship with any of the participants. The audiotaped interviews focused on two or three of the student's best case write-ups (as selected by the student), at least one of which was written for a master case instructor. The interviewer, defining her role as a learner about the genre, asked the students to initiate her into the genre of the write-up from their perspective as insiders. With their papers to trigger their memories, the students confidently explained their writeups as particular evidence of their own expertise in the genre, readily articulating their reasons for choosing the write-ups, as well as the details of the situations and their procedures for completing the task. (To provide readers greater access to the participants' views, we have identified all students' quotations by pseudonyms that indicate gender and ethnicity.)
The other one of us interviewed several case professors, including the three master case instructors, and observed the masters' case classes. (All of the master case instructors in this study were men and are referred to here by the pseudonyms of Professors Brown, Logan, and Mandell.) Each of us attended separate training seminars led by master instructors, in which they initiated their colleagues into the mysteries of teaching by the case method, especially the strategies for conducting class oral analysis of a case.
After each of us was thoroughly immersed in the practitioners' perspectives-one of us with the student-writers and the other with the professor-readers-we collaboratively developed provisional interpretations of the interviews, using categories and language derived from the participants. The many interview quotations defer to the genre participants' statements as a discursive practice to be interpreted, not only by us but also by readers of this article (Chin; Cross; Smagorinsky; Addison) . Although the conclusions we draw from this single study must be regarded as exploratory, the genre system practices at the Franklin School do reflect the Harvard case tradition and do hold much in common with many other case schools descended from the Harvard method of case instruction. The Franklin School may not be representative of all case business schools (especially schools where enrollment constraints inhibit instructors' efforts to conduct and evaluate case discussions effectively), but it is most certainly not an anomalous site.
THE HARVARD CASE METHOD AT THE FRANKLIN SCHOOL: A PRIVILEGED, INSTITUTIONALIZED GENRE SYSTEM
The case write-up genre that we studied at the Franklin School is part of a larger genre system that has deep historical and institutional Forman, Rymer / THE GENRE SYSTEM 377 roots. When Harvard University established its business school in the early decades of this century, the case method of instruction was devised as the primary way to educate future managers. Capitalizing on the prestige of the Harvard Law School case method, faculty at the fledgling business school started developing cases as an efficient way for students to learn business practices in the classroom and in the early 1920s began compiling cases to provide students with many realistic business situations (Christensen with Hansen; McNair) .
The emphasis of the case teaching method from the beginning was not only on the case as a vehicle for depicting actual business situations in the classroom but on a particular method for conducting a discussion of those situations in class. With each case detailing a situation-an instance or case in a firm-students practiced problemsolving skills at real companies through discussion and, as a result, were expected to become practical problem solvers able to act as managers in the workplace. The case method is, in fact, articulated as a set of pedagogical practices focused on classroom discussion in the lead article of the first issue of the Harvard Business Review (Donham) . Then, as now, the case method of instruction offered a way to provide practical business education inside the classroom.
Over the decades, the Harvard Business School became the center of a case industry that chiefly produced and published cases but also offered copious instructional materials on the case method. Current case production at the Harvard publishing subsidiary is vigorous, with sales each year of many thousands of case titles-including hundreds of new cases per year-supplemented by teaching notes, case addenda, and pedagogical articles (Stern; Catalog) . Although many of these materials focus on the cases themselves, many others are devoted to the discussion method of case instruction-the craft of leading large group discussions about cases rather than lecturing (Bonoma) . Supported since the early 1950s by the large amphitheaters that minimize distance between the many participants and permit everyone to see all class members, the pedagogical materials assist instructors in conducting a highly interactive discussion despite the large numbers of students in a class section (Christensen with Hansen) .
Highly performance centered (as indicated by the title of Rangan's case teaching note, Choreographing a Case Class), the craft of case instruction was disseminated through published materials from Harvard and through an apprenticeship system by which novices were taught and monitored by master teachers at Harvard. Eventually, many evangelists of the Harvard method dispersed to other business schools, where, like several of the star instructors at the Franklin School, they championed the case method and became master teachers for others, both by coaching individuals and leading case teaching seminars for their colleagues. This network of business faculty expanded even further with the development of formal case workshops at Harvard itself (e.g., The Art and Craft of Discussion Leadership, a current seminar on case teaching, conducted by Harvard Business School Publishing) and at other business schools closely associated with the Harvard case method (e.g., Babson Graduate School of Business). This network strongly influenced the teaching of numerous instructors across the country who had never been to Harvard, including many at the Franklin School, where the culture of the MBA program strongly supports the Harvard case method.
Assumptions about the core benefits of the case method have remained fundamentally unchanged in the Harvard literature since midcentury and are promulgated at Franklin by that school's own master case instructors today. Despite the significant addition of the disciplines of management science after World War II and the consequent emphasis on learning disciplinary principles through case analysis, the original focus on practical problem solving in real situations and on engaged interaction between students and instructor remains the vital center of the case method. Benefits consistently enumerated for the case method-even in the current wave of new cases embracing topics such as diversity, ethics, and technology (Stern; Byrne)-include sharpening students' abilities to identify problems and to develop practical solutions so that they can learn how to act. Indeed, the cover of a recent Harvard case catalog features a 1940 article titled "Because Wisdom Can't Be Told" (Teaching). Advocating the case method as well as the discussion method of teaching cases, this classic article by Harvard professor Charles Gragg confirms the relevance today of the ideas espoused more than 50 years ago. From Gragg's article to recent Harvard case teaching notes (Rangan), the case method is praised as an agonistic approach to experiential learning, requiring students to debate issues with their peers (see also Corey; Hammond; Bonoma) . According to these Harvard publications, the method presents students with challenges and conflicts that require quick thinking, all of which contribute substantially to what students learn in the public amphitheater of the case class. Indeed, the oral analysis in class discussion is characterized as a democratic event in which the instructor serves as a facilitator and equal partner with all the students. As one commentator claims, "There is no teacher in case learning, just more and less experienced fellow learners" (Bonoma 3). Gragg celebrates the equality of the method in these frequently quoted terms:
The case plan of instruction may be described as democratic. . . . With the case method, all members of the academic group, teacher and students, are in possession of the same basic materials in the light of which analyses are to be made and decisions arrived at. Each, therefore, has an identical opportunity to make a contribution to the body of principles governing business practice and policy. . . . The focus of the students' attention is transferred from the teacher to each other, their contemporaries. It is not a question of dealing more or less en masse with an elder; it is a question of dealing with a rather large number of equals whose criticisms must be faced and whose contributions need to be comprehended and used. Everyone is on a par and everyone is in competition. (4) In business schools that feature the case method, students are continually engaged in reading, analyzing, and discussing cases. The process of case analysis is truly a recurrent situation-so much so that critics of the Harvard case method have denigrated it as a mechanistic pedagogy (Leavitt) . In their first days at the Franklin School, MBA students, led by master case instructors, do case analyses as part of their socialization into the intense world of the business school community. Reading and analyzing cases, responding to them in writing, and discussing them in class represent significant activities in which these students are fully immersed.
Traditionally, when Harvard instructors assigned a written case analysis, the purpose was to ensure that students had carefully read and analyzed the case and were well prepared to participate in class. As a Harvard professor described the purpose for assigning writing to the 1955-56 class, "The men will have taken positions which they need to defend" (Learned 13 ). This view is echoed by the Franklin instructors we interviewed. They see the write-up as ensuring students' readiness for engaging in a lively debate of the case in class discussion, the focal point for learning and evaluation.
As we have described elsewhere (Forman and Rymer) , Franklin instructors lead case analyses in the school's amphitheater classrooms by engaging students sequentially in oral dialogues, and, to a lesser extent, in debates between students. Using both cold calls and volunteer participants, instructors manage the discussion through their oral performance as well as several supplementary genres in the 380 JBTC / October 1999 case system, such as minilectures and questions about readings from disciplinary journals (e.g., marketing, strategy, operations management) central to the course. Most notably, instructors guide the discussion through writing phrases on the board that validate specific lines of inquiry, such as key points of analysis or major recommendations. In this highly orchestrated event, occasionally students assume the initiative in the discussion so that instructors appear to be momentary bystanders, but even then they subtly direct the interaction through their well-established expectations. In concluding the session, instructors summarize and interpret the discussion, but usually without indicating any right solution or their own position. (Not revealing the instructor's own perspective or what actually happened in the actual company are cardinal rules in the view of many case instructors, including several at the Franklin School.) At some point during the session, instructors might collect a copy of the students' case write-ups to grade, but their attention is more likely focused on retiring immediately after class to evaluate students' oral contributions.
The oral interaction in the amphitheater remains the focal point of the case genre system today, although less exclusively than in the past, partly because it requires instructors to evaluate individual students after every class session. At the Franklin School, instructors devote little attention to the write-up in making case assignments. Even in orientation sessions on the case method, the master instructors barely mention the write-up. Although instructors may specify a particular format and over time convey to students their preferences for writing a response to a case, most syllabi provide minimal guidelines for the write-up, and most instructors devote their remarks to how students should conduct the analysis and prepare for class discussion.
Serving a subordinate part in the case method of instruction, the write-up has never rivaled the oral discussion in the traditional case classroom. The marginality of the genre is epitomized by the instability of its name. The case write-up is the common term at many schools, including the Franklin School, but no single term is used consistently across business schools. Interchangeable terms for the genre are case report, case memo, case response, and WAC (written analysis of a case). In all instances, the name indicates that the writing derives from the analysis of the case and is something written after the "real work" is completed. Although the genre's variant names do not explicitly refer Forman, Rymer / THE GENRE SYSTEM 381 to the oral discussion, the lack of a commonly accepted label for the write-up implies that the significant communication is elsewhere.
In keeping with the primary focus on oral discussion, the case write-up has always been a peripheral feature in publications on case pedagogy. The classics on case method pay scant attention to written assignments, focusing instead on the benefits and educational purposes of using cases and offering tips on how to analyze them (Hammond; Bonoma). In widely disseminated Harvard guidelines for students' preparation for case classes, writing is treated in the most trivialized ways; for example, in one publication the only mention of writing is to advise "jotting down" areas for analysis, "each on a separate sheet of scratch paper" (Corey 2). Similarly, management texts and casebooks tend to provide detailed guidelines for analyzing the case but rather formulaic advice for preparing a write-up (Kinnear, Bernhardt, and Krentler) .
As a secondary genre within the case genre system in business schools, the case write-up is a constant feature of case-based instructional activity, but it suffers from being the warm-up act for the main event. This low-status profile inside business schools is further diminished because the write-up is a somewhat peculiar classroom genre without a clear relationship to either a workplace document or an academic one. Although some instructors at the Franklin School tell students to produce executive memos in a direct style appropriate to the workplace, the instructors' substantive requirements and expectations (as for demonstrating disciplinary knowledge) are typically at odds with simulating workplace writing in which, for example, academic jargon would be inappropriate. In addition, the write-up lacks an academic lineage outside the case classroom. Business school faculty do not write some more-advanced form of their students' case write-ups as, say, scientists write research articles while their students prepare classroom lab reports.
3 Moreover, there is no academic tradition for publishing collections of case write-ups so that the genre's texts are readily available to instructors and students. Although some instructors give students sample write-ups to review and may discuss write-ups in class when returning papers, the focus of their commentary is typically on the case analysis per se.
In sum, management students do not learn the genre of the case write-up by reading it (or by reading its professional form, as in the scientific journal article or the personal essay) the way students in other disciplines typically learn classroom writing (see Russell, Writing) . Instead, management students repeatedly read cases-a purely educational genre constructed to convey specific precepts by depicting selected situations that have occurred in real companies 4 -together with relevant journal and trade articles and text chapters, and they prepare write-ups, a classroom genre with functional purposes in the case genre system. Students in the Franklin School may, in fact, receive their first assignment without ever having seen a case write-up (as was the experience of MBA Kathy Anderson). Although most instructors at the Franklin School claim to desire logically developed analytical writing in students' papers, these preferences tend to be formulaic affirmations about the value of good writing. What matters to the Franklin instructors, like many Harvard professors who have written about the case method, is that the write-up ensures that students have analyzed the case and are ready to participate vigorously in the oral discussion. In the instructors' view, the write-up is the means to achieve this fully engaged performance.
CHARACTERIZING THE WRITE-UP WITHIN THE CASE GENRE SYSTEM
As a genre embedded in the discourse practices of the case method of instruction at the Franklin School, the write-up foreshadows the primary oral interaction in the classroom, as well as various other written and spoken texts of case analysis. In this genre system, the case write-up might be considered metaphorically to have a semipermeable membrane because it absorbs texts prior to the class discussion of the case, such as study-group discussions, cases studied earlier in the case class, reading assignments, and questions posed with the case assignment. At the class session itself, the write-up is permeable to students' interaction, individual comments, and occasional student case presentations but, most especially, to the instructor's discourse, including his brief lectures on theory and principles, probing questions, references to the readings, war stories about business, writing on the white boards, and the ways he performs and manages-in fact, directs-the whole event. Students' anticipation of the class session on the particular case frames the genre's central purpose: to prepare them to participate effectively in the discussion.
Another way to express the relationship between the genre of the case write-up and the whole genre system of the Harvard case method is to consider the write-up as an uptake of the case itself and of all the minilectures, readings, and prior discussions, both in class Forman, Rymer / THE GENRE SYSTEM 383 and in study groups. Written to show the instructor that students are ready for class, the case write-ups also serve a very practical purpose for the student-writers themselves. The write-ups become talking points, enabling students to respond to and shape the primary genre in the system, namely, the class discussion of the case. Unlike static formal scripts, however, write-ups resemble prompt sheets to remind students of the analysis they have recently conducted (individually or in their study groups) so that they can respond effectively and immediately in the classroom discussion. The write-up is in one sense, then, a functional tool for performing well in a very high-pressure arena, but it is also a vehicle for helping students gain a greater understanding of the issues than they had achieved on their own. Furthering this dynamic quality of the write-up, some Franklin professors encourage students to make handwritten notations on their papers during class before submitting them, indicating new ideas provoked by the discussion and showing how their thinking developed through the interaction.
As we have discussed elsewhere (Forman and Rymer), our interviews at the Franklin School show that students attempt to perform three major roles in preparing the case write-up, roles that are at the heart of management education: They strive to act as problem solvers, practical managers, and disciplinary thinkers, enacting each of these roles through sets of rhetorical moves, specific cognitive structures that organize the text as a vehicle to facilitate their participation in class discussion. For each of these roles, students explain their efforts in terms of preparing to perform a particular analytical skill set for the instructor, using the case as a springboard. The role of disciplinary thinker, for example, requires that they demonstrate knowledge of specific disciplinary tools and theories by applying them to the case company's problems, even if the principles are of little practical relevance to the situation at hand. In all three roles, students focus on demonstrating the specific analytical abilities, skills that they will then be ready to perform publicly in the oral interaction.
In concert with performing the moves enacting the problem solver, practical manager, and disciplinary thinker roles, students make moves that show how the case write-ups anticipate their classroom participation. Two significant moves they make are to engage in a dialogue with the instructor and to advocate an individual position on the issues.
Engaging in Dialogue with the Instructor
Individual students interact, in turn, in sequential dialogues with the instructor in the amphitheater classroom, offering alternative analyses of the case and various issues. Their write-ups clearly anticipate these public oral exchanges with a particular instructor. Responding to the instructor's discourse during class, the students plan their participation for the next case discussion by taking into account their own and others' previous dialogues with the instructor and by responding to various attributes of the instructor's discourse (e.g., his favored approaches and themes throughout the term). As a student in a human resources class explained his attempt to connect an instructor's pet idea to the case at hand: "External equity is a course concept that he spent a lot of time on. . . . I am trying to take things . . . like external equity, and tie them into the compensation policy" (MBA Gary Yamamoto). Although instructors advise students to apply only approaches and principles relevant to a particular case, their conversation and consistency in presenting a particular point of view or approach can persuade students to raise favored course topics at every opportunity, even when they are of questionable pertinence. In fact, the many write-ups a student produces for a single class may feature common themes that at times may be relevant to the case at hand and at other times may be only tangentially related. As one student observed, "He never really said, 'I want this and this and this.' But it's evident . . . that there are some topics you have to cover" (MBA Susan Ho).
Dialogue with the instructor also derives from a set of questions that the instructor poses about the specific case. These questions (typically written but sometimes oral) constitute another supplementary genre in the case genre system: the points provided for students to consider in analyzing the case. As one student said, "In this write-up, I pretty much used the questions that [Professor Logan] had asked, and [I] tried to answer those, and I reorganized them a bit, but basically I was answering the questions he had given" (MBA Emily Singleton). Not surprisingly, many threads in a case write-up can be traced to the instructor's set of questions; points pertaining to those questions frequently are interwoven into the write-up and may actually structure some portion of the class discussion, as this student described:
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The instructor would go through questions in class that you wrote your paper on and . . . basically, you would follow along with your paper in class. . . . You just follow along, "check, check, check," and if a point hasn't been made so far, then you just put your hand up and make it. (MBA Christopher Maxwell)
Advocating a Position
Students also attempt to develop an individual stance on the case and marshal the support to defend it. The move of advocating a position marks how much the case classroom is a highly contested arena, a setting in which the genre system encourages intellectual competition between students. By producing case write-ups, students prepare to advocate their own particular viewpoints in the class discussion on various issues they have confronted in the roles of problem solver, practical manager, and disciplinary thinker. Foreshadowing the oral discourse, the write-ups help students to argue their points cogently and to assert their perspectives in detail.
Students assume that they must be prepared to support their own views and to attack others' opposing analyses, most frequently in a dialogue with the instructor but sometimes by directly engaging in a kind of instructor-managed debate with their peers. Either way, the individual is on stage, the momentary focus of all eyes in the arena. Motivated by the desire to be more persuasive than other students and the concern about being subjected to their verbal critiques, students strongly anticipate that arena in preparing their write-ups. Several Franklin students commented about their anxieties in writing their analyses because of the public scrutiny they faced. As one MBA commented ruefully, "If I were writing a business memo, there would not be 60 people in my exact position to comment on my thoughts. I would be the expert of that particular memo" (MBA Tracy Smolinsky).
The expectation of competition in the dramatic scene of the amphitheater classroom pervades students' preparation of the case write-up. In writing their papers, students attempt to form an articulate stance on the case and to develop strong, even unusual, ideas to help them win debating points in the discussion. In a very real sense, they see the write-ups both as a place to sharpen their perspectives and as a prompt to jog their memories during the fast-moving classroom interaction. For example, after noting that her experience in the fashion industry gave her a fresh perspective on a case, a student 386 JBTC / October 1999 recalled making a direct comment in class prompted by the brief allusion to her job experience in the write-up. Preempting her classmates, she advocated her view by saying, "I used to be one of those people who sold to buyers, and I know how they work, and this isn't the way they work, and you're all wrong" (MBA Susan Ho). Not only did this student establish her credibility by alluding to her practical experience in the case industry, but she adopted an adversarial stance, deliberately confronting her peers and asserting the superiority of her perspective.
AUTHORITY IN THE CASE GENRE SYSTEM: WHO HAS IT, AND WHO IS LEFT OUT?
According to the Harvard literature on the case method, class discussion-the primary genre in the case genre system-is a democratic event, a free interaction between learners, no matter how much it is preplanned by the instructor (e.g., Gragg; Bonoma). Our study of the case write-up and the case genre system at the Franklin School leads us to challenge this characterization. Our interviews suggest that the classroom interaction is a conversation of strikingly unequal participants, 5 a conversation that is, indeed, a highly choreographed performance staged by the instructor.
Although the write-up actively engages students in their own learning and offers them an opportunity to shape their voices for the classroom discussion, their participation is sharply constrained by the genre system, most notably by the instructor's role. In the case method of class discussion, the instructor is the scene's dominant figure, not merely in traditional roles as lecturer and discussion leader but as both protagonist and director of the drama that unfolds in the amphitheater classroom, a drama conventionalized by the case genre system.
How do MBA students view these dramas in which they play significant but supporting parts? From students' perspectives, the individual instructor dominates each reenactment in the case genre system in highly conventionalized ways, and the genre system itself requires that they participate by adopting the personae of blunt outside consultants. They see that the case write-up prepares them to interact and to debate in a highly stylized show that encourages competition and even celebrates ritual combat in which certain types of heroes are favored to win.
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Performing to the Instructor's Choreography
No matter how intellectually stimulating and open to student ideas the dramatic scene in the case arena might be, all sight lines converge toward the instructor who conducts the ritualized conversation. Without doubt, the instructor is the central figure in the arena, managing the event and all its participants and playing a powerful dramatic role furnished with stock gestures such as opening the session by ceremoniously removing his suit coat and rolling up his shirtsleeves. To observe skilled case professors such as strategy guru Michael Porter at Harvard or Professor Brown at the Franklin School teach in arena classrooms-where one can, in turn, see the face of each speaker-is like attending participatory theater. Many audience members take on bit parts with a certain amount of spontaneity in their lines, but everyone knows the master plot, and the professional (i.e., the instructor) plays the very demanding lead-nimbly conducting the interaction along many subplots, guiding everyone's contributions to achieve a certain denouement.
In the minds of many MBA students, this powerful image of the instructor governs their preparation of the case write-up, the genre anticipating the classroom discussion. Both instructors and students assume that the genre is relatively stable across courses, with students learning strategies for reading cases and preparing write-ups that they apply in each new course. For example, one student commented about his two years of preparing write-ups, "I approached [every] case by saying, what were the readings and what was the main issue?" (MBA Steve Wells). But juxtaposed against these conventions is the power of the individual instructor in an unpublished genre, one in which the Harvard pedagogy encourages each teacher to direct the case interaction anew for each section's particular set of students (Christensen with Hansen) . Several students commented on their ambivalence about knowing the genre and yet not knowing it because of its permutations across the classrooms of their many instructors. As one student remarked:
The tough thing I think in writing these was that every professor wants something different. Some professors want you to pick one issue out of a case and deal with it. With [Professor Logan] I sort of got the sense from the way he runs his class that he wants something a bit more comprehensive. . . . He was expecting a little bit more outside analysis. . . . And that was something I wasn't aware that he was looking for . . . because a lot of analysis he wanted wasn't included in the case. . . . When I wrote this paper, I wasn't really in that mind-set. (MBA Barbara DiFlorio) Although instructors repeatedly assert that there is "no right answer to a case" and nominally allow students to come up with their own solutions to the case problems, their individual classroom discourse guides students' responses. There may be no "right answer," but some answers are more right than others, and others are clearly wrong. Certainly, students who are preparing write-ups defer to the authority of their case instructors in myriad ways that affect their texts and, in turn, their participation in class discussion.
Students perceive, for example, that instructors not only have favored themes and topics but that they establish a particular mix of roles for conducting case analyses, with most instructors favoring a single role among the genre's triad of problem solver, practical manager, and disciplinary thinker. The particular role then guides many choices students make in preparing their write-ups. Many instructors are thought to emphasize disciplinary learning in their classes, and, therefore, students tend to focus on disciplinary models, theories, and principles in their write-ups. One student explained his group's write-up in terms of the disciplinary concepts members were learning as they developed their argument: This is a case that . . . talks a lot about your company as a portfolio . . . and so we knew we needed to use the BCG [Boston Consulting Group] model that we use at the end of this paper and the McKinsey matrix portfolio. . . . There are certain things we knew we needed to do in [Professor Logan's] class. (MBA Gary Yamamoto) Other instructors are thought to focus on problem solving, and a few seem to prefer practical management issues. For example, another student explained her write-up for an instructor known for valuing the practical-manager perspective over the disciplinary thinker: "[Professor Brown] hates it when people sound like they're worshipping . . . some theory or theoretical concept at the expense of reality" (MBA Christine Jones).
The relative emphasis that these students place on the problemsolver, manager, and disciplinary-thinker roles is based on their assessment of the professor's values for management education as he enacts them in class. Regardless of the role the professor favors, his perspective clearly takes precedence over any individual approach that the student might have assumed. For example, a student Forman, Rymer / THE GENRE SYSTEM 389 explaining her write-up's narrow problem-solving focus described her attempts to fulfill her instructor's expectations: "[He's] very into quantitative analysis, wants to see the numbers, wants to see the bottom line" (MBA Jessica Agovino).
Rather than a democratic exchange between students and instructor, the write-up represents, then, an imbalanced, hierarchical discussion reminiscent of Socratic dialogue: In valuing one role above others, the instructor validates the path to truth, a path students seek in preparing their write-ups so that they can articulate that truth more fully in class. Taking their cues from the instructor, the students in our study attempt to respond to the role perspective he prefers and the various stimuli he provides-his favored models and topics, constraints about problem solving, preferences for arguments and supporting evidence, and his language. As one student remarked about Professor Brown, who champions the approach of the down-to-earth manager, "You throw around words like 'empowerment,' and he'll nail you" (MBA Christine Jones).
Adopting a Blunt Persona as an Outside Consultant
Through the roles of problem solver, practical manager, and disciplinary thinker, students are developing their professional ethos as future managers, learning how, in the largest sense, to be problem solvers, managers of action, and applied disciplinary thinkers in the workplace. But the case genre system demands that they also adopt a persona vis-à-vis the executives depicted in the case. With only slight variations, MBA students in our study characterize this persona as a detached outsider, a decisive consultant who is blunt and assertive.
The persona that students adopt is highly conventionalized within the case genre system. It is an artifice quite apart from the real student or from the case situation, 6 a mask derived from the critical question implied at the end of every business case: "What would you do if you were Mr. So and So [the executive protagonist in the case]?" (Van Maanen 440). That is, put yourself into the problematic situation of the executive depicted in the case and figure out what that person should do. This question is more a casemanship cliché, however, than an actual request that the students play the role of the executive at whatever firm is depicted by name or pseudonym in the case. In fact, the case question simply implies that the ultimate point of the students' analysis is to give advice recommending actions that only the executives in the case can undertake.
In preparing case write-ups and speaking in class, Franklin students rarely project themselves as personalities into the fictional situation of the case firm. Their classroom experience confirms that, despite their instructors' standard Harvard advice that they should immerse themselves in the case by "actively playing the role of the protagonist" (Shapiro 2), the case genre system does not require adopting the role of a character within the case situation. Referring to their instructors' directions, some respondents simply reject the idea as an inhibition to their learning: "A lot of the professors tell the students to adopt a point of view, to pretend that they are someone in the case, and that can be very artificial" (MBA Kathy Anderson). Even when instructors announce that role-playing is mandatory for writeups, students assume that adopting the mask of an explicit character is a convention to which they must adhere only superficially, as one explained: "A lot of times the professor insists on it [adopting the role of a character within the case], and you can just ignore [the command]" (MBA Patricia Nielsen).
But students do not ignore the motivation behind their instructors' commands. The personae that they assume derive from strong identification with the predicament in which the case business executives find themselves and their consequent need to act, but the roles, actions, and moves students take in preparing their write-ups transform the personae into consultants outside the case situation. Even if Franklin students momentarily address what they would do if they were executives in the case situation, they typically slip into the standard case persona-a blurry mask that blends the case world and the classroom into a voice for which the students have no name. They adopt the stance of outside experts relative to executives in the case firm, but in making recommendations for management to follow, they do not speak as consultants to the executives in the case. Instead, students speak to the instructor and classroom audience in the amphitheater in a particular kind of voice: detached from the business situation; decisive in making recommendations; blunt, even authoritarian and adversarial, in stating their views.
The case genre system requires students' analytical performance for the instructor, not simulated interaction as consultants to the company depicted in the case. As we have noted, students enact three major roles in preparing a case write-up-problem solver, practical manager, and disciplinary thinker-in which the emphasis lies on performing each of these analytical roles for the instructor. Students recognize that they are showing how their recommendations are logical and feasible solutions to whatever problems they specified in their write-ups, not necessarily solving the most critical problems in the case, as this student pointed out:
What [Professor Mandell] really focused on was not necessarily getting the right solution, and not necessarily getting the best alternatives, but how you went about analyzing your alternatives. . . . I needed to give a good development of my argument and a rationale. (MBA Steve Wells) All three roles are highly analytical, detached from the messy realities of stakeholders and organizational politics. In each, it is the act of performing as an expert that matters, demonstrating competence in the practical process of addressing problems, displaying disciplinary knowledge, asserting the solution confidently, and making a recommendation-but without the doubts and risks of a real player accountable to stakeholders. Rather than becoming invested in the problems presented in case narratives, students focus on showing their analytical skills; they are detached problem solvers who stand outside the case-accountable not to the firm and its stakeholders but to the instructor and their peers in the classroom amphitheater.
The persona is not only detached, but it is decisive. Above all, students believe that they must take a stand in their write-ups, recommending a definite course of action for management depicted in the case scenario. No matter how conflicted they may be in their analysis, acting decisively and sounding confident in their views are absolute requirements:
One thing I've found in cases is that you have to come out and say, "Do this, don't do this." And most professors-I don't think I've run across one yet that really will accept, "Well, I'm not really sure." I think you've got a problem if you don't take a stand. (MBA Barbara DiFlorio) Acting in the case persona, students not only make their recommendations boldly as outsiders who are above the fray and impervious to the organizational politics of the case; they are also seemingly disingenuous about the limitations of their own knowledge. Their voices tend to be blunt-even authoritarian. Many students admire and try to emulate this dominating voice in their write-ups. One student approvingly drew attention to the "strong sound" of his write-up in this sweeping pronouncement: "GMI [General Mills] does not belong in this industry" (MBA Christopher Maxwell). 392 JBTC / October 1999 Finally, the persona of the blunt outside consultant may also appear to be masculinist because it is typically adversarial. Although we did not focus our study on gender issues associated with the genre system, masculinist pressures emerged in some students' interviews, particularly as students discussed the personae favored by their instructors. For example, in describing the expectations of the master instructor for whom she had prepared her selected write-ups, one woman noted:
He is very impressed by people who know what they are doing operationally, and are very specific. It's weird, it's almost like a sort of macho or sort of a management samurai type of thing that . . . you step up to the line to write a very specific thing. You don't give these mealy-mouthed sort of evasive comments. There is definitely . . . a class culture that is more . . . rough and tumble . . . hard hitting, hard speaking, energetic . . . with forceful language. (MBA Christine Jones)
Although this woman claimed she felt comfortable preparing writeups in this "hard-hitting" style and engaging in the "rough and tumble" debate, she admitted that some women classmates found it alien and usually remained silent in class.
Another student in our study expressed her discomfort with the hard-hitting style in her classes, a style that struck her as unnecessarily aggressive, even antagonistic. She contrasted this combative style with her own professional approach that she developed working in a public relations firm before attending business school:
I was in public relations, and tact is important. . . . So, you can say, "Well . . . that's an interesting concept. . . . I'm just wondering how would . . ." The whole idea is to let the other person come up with the idea that maybe that's not a good idea. So, it's a technique I used to use. It isn't generally as good in business school because it's not quite as hard-hitting and not quite as to the point. . . . There's a soft-shoe way of saying, "I don't agree." (MBA Patricia Nielson) Commenting on a similar confrontational approach in another instructor's class, this same student surmised that an autocratic style is more persuasive in the business school setting: Clearly, the conventional case persona does not accommodate the less argumentative style this woman finds reflective of her own professional ethos, an ethos that may, indeed, be well attuned to workplace expectations for women managers (see Schullery) .
CONCLUSION
This study provides evidence for the theory of genre systems in a highly influential classroom genre system, one that is part of a vigorous publishing industry. In the case genre system, the case write-up plays an important but subordinate role that can be understood only in relation to other genres in the case system of activity in the classroom context. The benefits of the case genre system are substantial, providing students opportunities to pinpoint problems and develop solutions; to move fluently between speaking, reading, writing, and interpreting; to apply disciplinary models to understanding business problems; and to think on their feet and argue succinctly and convincingly for a point of view in a contested arena.
Despite these and other benefits, the case genre system teaches students to participate in the discourse practices of the management school, not those of the workplace or any of the academic disciplines in management (marketing, finance). Students preparing case writeups and contributing to oral case analyses reenact speaker and addressee roles that affirm the practices, values, and habits of mind of case-based business schools. The case genre system is largely taught in the absence of rhetoric; that is, case courses teach students decision making but ignore rhetorical components in how decisions are made and implemented. In the absence of such rhetorical considerations, students may infer that workplace genres are akin to the case write-up and that the conventional persona they have assumed in the ubiquitous case write-up is the one they should adopt as managers.
As we have seen, the consultant persona that students enact in the case class speaks authoritatively as an expert but with little knowledge of the industry or company, recommending solutions without taking into account the attitudes or knowledge of the company decision makers or the ethical and political consequences of their recommendations. Indeed, the consultant persona operates as a kind of 394 JBTC / October 1999 deus ex machina, a figure who descends from the heavens to bestow wisdom (in the form of analysis and recommendations) on the mere mortals of the case, then retreats unaffected by the experience and accountable to no one.
Whereas management consultants to actual business executives are inevitably somewhat detached from their clients and may be quite assertive, the range of acceptable consultant communication styles lies far afield from that of the consultant personae so prevalent in the case genre system. In sharp contrast with professional business consultants who must tailor-make their advice for clients, students assume that what matters in the case genres are their brilliant analyses. In performing as detached consultants to the highest levels of management in some of the world's largest firms, they act as if they are omniscient and all powerful, their opinions are wise, the ethical and political consequences of their recommendations warrant little concern, and their arguments will overcome any opposition through rational grounds alone. By repeatedly enacting this persona in analyzing cases and preparing write-ups, students are likely to internalize unrealistic attitudes to business and management practice.
IMPLICATIONS FOR FURTHER RESEARCH
In studying the genre system of the case method as the embodiment of a specific set of values about the education of managers, we have seen that one line of research warranting further attention is the issue of gender and the genre system. Although limited in scope, our initial research suggests a link between the blunt, adversarial persona favored by the case system and a masculinist stance that may enfranchise some students and exclude others.
In our preliminary findings about gender and genre, those students who (without prompting) expressed their awareness of the exclusionary power of the case genre system were women. (Although men may have noted it, none mentioned the matter, and nationally it is women, both instructors and students, who are demanding more cases featuring women in executive positions. 7 ) We hypothesize that women may feel alienated by classroom verbal jousting and may underparticipate because ritualized opposition with challenging argument tends not to be their way of learning or participating in discussion (Belenky et al.; Sandler, Silverberg, and Hall) . Although it seems unlikely that the discourse of a detached, omniscient, and Forman, Rymer / THE GENRE SYSTEM 395 adversarial consultant encouraged by the case genre system benefits men as they graduate to the workplace, immersion in case discourse seems even less credible for women.
A preponderance of research from many disciplinary perspectives suggests that women cannot resolve problems of inequality in the workplace simply by becoming more assertive and speaking like men (Crawford) . Both men and women managers have an acceptable range of communication styles, but they tend to differ, and despite the pressures to reform businesses to reflect feminist approaches (Rosener), institutions tend to privilege masculinist practices (Duerst-Lahti and Kelly) . Several recent studies demonstrate that women managers cannot simply model their communication styles on those of their male superiors. For example, Schullery showed that women managers must be quite argumentative to be successful in their careers, but they cannot be as argumentative as their male counterparts. An academic survey of Fortune 1000 companies found that developing a communication style acceptable to men (but not imitative of them) was a highly rated strategy contributing to women's advancement into senior management (Ragins, Townsend, and Mattis) . Therefore, assuming that women MBA students should immerse themselves in the masculinist discourse of the case genre system so that they might adopt this combative persona as their own and break the glass ceiling into upper management seems highly questionable.
In addition to demonstrating the need for further study of gender and the case genre system, our study suggests the need for more research on other genre systems. Although the case write-up fulfills a definite purpose in the institutionally privileged genre system of the Harvard case method, it has always been an ancillary and neglected genre. The low status of the genre of the case write-up raises broader issues for genre studies. For instance, what does the relative status of genres tell us about the politics of the academy and its discourse? Why are some genres like the case write-up or the essay ubiquitous in the academy yet relatively ignored in discussions within the academy and in academic scholarship? What are the reasons for the neglect, and what does this say about knowledge making and the distribution of power within the academy? Answers to these questions will not only extend our understanding of genre systems but will also further our critical assessment of the educational institutions in which these systems function.
